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Summary of Presentation 
 
Educational leadership may be among important collaborative issues to Asia as well as to the world at 
large, in the context of increasing internationalization. The history of Asian nations speaks loudly the effects 
of closeness of nations, negative or positive. The geographical proximity may have largely been a cause of 
boundary disputes and battles among these nations, but it could also be a ground for mutual understandings 
political, economic, social, cultural and educational. This speaker is of the opinion that the proximity of 
nations can be harnessed for the positive rather than negative effects on adjacent partners, and that 
educational leadership can play an important role in this context. In this positive sense, the speaker prefers 
“globalization” to “internationalization.” The word “internationalization” may insinuate competitive 
relations among a few nations, while “globalization” may imply co-habitation among the whole member 
nations. 
The proximate purpose of this presentation is to contribute to the promotion of educational leadership of 
teachers, especially elementary school teachers, in the context of internationalization/globalization of Asian 
nations. Elementary school teachers may be found in every and any corner of a nation. The ubiquity of their 
presence and sheer number can be a great asset for the promotion of international understanding. 
 
1. Understanding of Internationalization in Education 
 
Internationalization is an important issue to be considered in education as well as in other spheres of 
life. Rapid development of technology, in addition to geographical proximity, for example, accelerates the 
globalization of the world(Asian) community and thus the speed of change in education. While 
technology makes the world smaller, it may also be contributing to personal isolations and uncertainty 
about ownership of information(Webber & Robertson, 2005). With the demand for educational changes in 
this context, the role of future teachers may have to be different from that of present ones. 
International understanding demands a perspectival change of teachers, from their own provincial 
national viewpoint to that of multi-angled global interplay and interaction. It also means students’ 
learning of broader contents, a different conceptualization of learning outcomes, and the importance of 
leadership role on the part of practicing teachers. 
International understanding in education has been strongly influenced by UNESCO(United Nations 
Educational, Scientific and Cultural Organization). UNESCO has been publishing numerous reports and 
books on education for international understanding, since it was established in 1946. ASP net (Associated 
Schools Project Network) is a global network launched in 1953 to promote education for international 
understanding and peace. ASPnet is estimated as one of UNESCO’s most successful long-term initiatives 
and longest-running programs. ASPnet has a unique network committed to reinforcing the humanistic, 
ethical, cultural and international dimensions of education whilst ensuring the sharing and exchange of 
good practices nationally and internationally( http://www.unesco.or.kr). 
Many countries translated educational materials of UNESCO into their native languages and tried out 
those programs to promote international understanding. Korean National Commission for UNESCO 
(established in 1954), for example, has published dozens of Korean version toward that purpose. Korea 
participates in ASPnet of UNESCO with 20 elementary schools, 77 secondary schools, and 4 teachers 
training colleges, while some 7,900 educational institutions in 176 countries support the work of 
international understanding in 2006. 
Although the effort of UNESCO has been effective for institutional expansion of international 
understanding education, it can be referred specific one. It may be powerful to institutions directly guided 
by UNESCO, but the number of schools or classrooms is limited. Last year only two elementary schools 
(actually two classrooms out of total 6,300 classrooms) in Daegu, Korea put into practice such UNESCO 
programs for international understanding. 
Education for international understanding is largely enacted by teachers according to the national 
curriculum guide and textbooks, at least in Korea. Existing educational goals is thus expanded to 
accommodate an additional goal of international understanding. ‘Information and Globalization’ has been 
an educational slogan in Korea, for example. Part of social studies is usually allocated for international 
understanding. Teachers do recognize, however, that education for domestic ramifications can also 
contribute to the education for international understanding. Even the traditional culture of their own 
country, for them, can be a necessary ingredient of mutual understanding between countries, that is, an 
important mechanism of balance between internalization and localization. Ultimate goal of internalization 
is, as Giddens(1999) noted, thinking globally while simultaneously acting locally. 
 
2. Empowering Teachers to Educational Leadership 
 
Teachers’ role has so far been confined largely to the teaching at micro-level, while learning was an 
obligation to students only. Educational leadership was meanwhile owned largely by school 
administrators. Hierarchical and bureaucratic organization of schools made clear distinction of roles 
between educators and students on one hand, and between teachers and administrators/leaders on the 
other. Principals, supervisors, and superintendents monopolized leadership of education. Administrative 
managers led educational policies, while teachers were led by them, and students were in turn led by 
teachers. Instruction was considered almost the only obligation for teachers. 
Teaching, learning, and leading are not considered discrete activities in the educational circle anymore. 
Recent articles in Theory into Practice (2006) show how mutually supporting concepts of learning, 
teaching, and leading are evolving holistically in a complex, uncertain, and rapidly changing global 
environment. A richer conception of teacher’s role may have to replace older one in this context. 
According to Collinson(2006), teachers not only have to learn a great deal during their induction and 
early years, but also have to continuously learn throughout their career to be effective teachers, and, 
emphatically, to be contributing members to their school system and the profession, i.e., to be educational 
leaders in some sense.  
Learning has come to the forefront of the educational agenda, on the part of teachers as well as 
students, in many countries of the world, as is suggested by such words as the knowledge society, the 
learning society, the learning organization and so forth (Jarvis, 2001). Teachers can construct learning 
groups for themselves at first. A teacher may detect a problem with his or her teaching, seek co-workers 
to solve it in collaboration, explore another learning problem collaboratively, and so forth ad infinitum. 
With renewed knowledge building, the learning community would grow bigger and bigger. The 
expansion of learning community may spill over into other stakeholders too. Students in the classroom, 
parents of those students, residents of the community, and even citizens of the world at large(say, 
electronically) may be the co-partakers in the learning society. Wider the territory of learning 
community, greater the demand for teachers’ leadership. Educational leadership for international 
understanding could also be based on this learning process. 
In Korea, many children of interracial marriage have recently enrolled in elementary schools and 
onward. Many students living abroad, in addition, are coming back to their country Korea. Both groups 
of children are experiencing difficulties in learning, speaking and writing, making friends, etc. on the 
one hand. Elementary school teachers thus need to develop learning environments of cross-cultural 
understandings for those children. On the other hand, diverse cultural experiences of those children can 
be educational resources for international understanding. Teachers can also mobilize foreign-born 
parents of these children for the promotion of international understanding. These should require some 
sort of leadership role on the part of teachers. 
Elementary school teachers as leaders may have to engage in educational dynamics of international 
understanding as a rule rather than exception. They need to find out all of the learning resources for this 
purpose, and try to learn with co-workers in their work place. They may have to try to construct a 
learning society together, if for no other purposes than this one. They may also be able to establish 
learning networks with outside worlds toward this purpose. Educational leadership for international 
understanding, above all, comes from understanding of learning society for cooperation rather than for 
competition.  
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